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Al the beginning of 1989, 65 per-
cent of American households
contained a videocassette recorder,
and that percentage is expected to in-
crease until the VCR is as common as
television. Video technology is also
making inroads into the nation’s
schools. In the middle of the decade,
the number of VCRs in schools grew
from 35,545 in one year to 56,166 the
following year, a growth rate that was
greater than that of the microcom-
puter (Reider 1985). Not only is the
VCR being acquired and applied in
our classrooms, its presence is leading
to a decline in the use of traditional
audiovisual instructional materials
such as motion pictures, overhead
transparencies, and sound recordings
(Nelson et al. 1987).

In many cases, the VCR is a new
delivery system for the old curric-
ulum. For example, many programs
previously available in 16 mm motion
picture or slide/tape format have
been transferred to the video format.
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Because the video grew out of a home
communication revolution, it has
brought with it a vast range of previ-
ously unavailable software—the Hol-
lywood motion picture. Unfortu-
nately, our culture has conditioned us
to regard such material as more enter-
taining than educational. The noted
historian Arthur Schlesinger (1979)
commented on this problem in the in-
troduction to American History/
American Film when he observed:

Conventional history has recorded the
motion picture as a phenomenon but ig-
nored it as a source. Social and intellec-
tual historians draw freely on fiction,
drama, painting; hardly ever on movies.
Yet the very nature of film as supremely
popular art form guarantees that it is
the carrier of deep enigmatic truth.

Our ability to use film in history
and social studies classes has been
greatly facilitated in the last ten years
by three broad developments. The
first and most obvious is the avail-
ability and relatively cheap access
that we now have to contemporary
and classic Hollywood motion pic-
tures. In addition to the commercial
Hollywood motion picture with
which this article is primarily con-
cerned, the video revolution has made
a number of other extremely impor-
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tant film materials available. These
include The Love Goddesses (1974)
and America at the Movies (1980),
both excellent ways of viewing history
and society. In addition, whole
libraries of historically important
newsreel footage have become avail-
able in the form of The March of
Time series. Frank Capra’s Why We
Fight series played an instrumental
role during the Second World War in
shaping American public opinion.
This too is now widely available. The
CBS Video Library has produced and
created a series of eight tapes called
World War I. The video revolution
has tapped into television program-
ming and resulted in the release of the
Emmy Award winning Vietnam: A
Television History. Finally, in a pro-
gressive and highly professional proc-
ess, CEL Educational Resources has
created The Video Encyclopedia of
the Twentieth Century, which is
available in video disc format.

The second most significant devel-
opment in facilitating the use of the
entertainment film in the classroom
has been the growth of a strong body
of literature addressing this process.
More than forty years have passed
since From Caligari to Hitler
(Kracaueur 1947) asserted that films
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