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“Children growing up with electronic miracles
are different. They live in a world of vast media
and technological input that entertains and
influences them in conscious and unconscious
ways... The information they listen to influences
the make up of their personalities and values,
and ultimately, influences how they see and
interact with the world.” (Making Connections:
Teaching and the Human Brain, Caine & Caine,
199%).

“Because of the Internel, kids today are able to
multitask like no other generation. But with that
frenetic multitasking, comes easy distraction
and the shrinking of already-short attention
spans.” (R U Online? The evolving lexicon of
wired teens, Axtman, 2002)

nly slightly more than a year ago, the
Christian Secience Monitor (Axtman,
2002) reported on the impact computer
technology was having on today’s stu-
dents. The article entitled, “The Evolving Lexicon of
Wired Teens,” characterized adolescent engagement
with new technologies as both focused and frenzied.
Significantly, they also described the impact interac-
tion with the Internet was having on adolescent lan-
guage and literacy. Like earlier generations of
teenagers, today’s youth are developing their own
slang, lingo, and cryptic communications, such as,

writing “R U Online?” instead of asking “Are you
online?” (Axtman, 2002).

How kids communicate with each other personally,
during their online time, is one thing. When, however,
those modes of discussion set the standard and
become the norm, there are implications for educa-
tors. As Christian Science Monitor put it, “their
grammar is becoming atrocious and Net lingo is
starting to show up on school assignments...they talk
with abbreviated words and run-on sentences with
no punctuation.”

Like it or lament it, such changes, while new in their
manifestation, simply represent a continuation of a
phenomenon, noted by Canadian media guru
Marshall McLuhan who told us in the 1960s that “the
medium is the message.” More than 30 years have
passed since McLuhan argued that new forms of
media and technology shape and influence the way
we access, perceive, process, and comprehend infor-
mation about ourselves and our world.

For McLuhan (1967), this was more than a technolog-
ical revolution. It was a sensory revolution. Young
people raised in the TV era, he suggested, could no
longer be reached by chalk and talk alone. The stu-
dent of the 60s, said McLuhan, is “growing up
absurd.” Such children, he said, spend half their
waking hours stimulated by the ever-expanding, elec-
tronic “allatonceness” of the global village. The other
half of their waking hours is spent in school “where
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